
Minutes of the General Meeting of the Dalhousie Allies

March 16, 2004  2:30 pm in SUB Room 307

Panelists: Liz Delaney (intern in Health Education), Richard Devlin (Law), 
Charlotte Loppie (Health and Human Performance), David Moriné (student 
and columnist with The Gazette), Brenda Richard (School of Social Work), 
Shirley Tillotson (History/Women’s Studies)

Present: Laura Barbour, Randy Bullerwell, Sue Campbell, Patricia De Meo, 
Derrick Enslow, Lilith Finkler, Bruce Greenfield, Barb Hamilton-Hinch, Bill Hart, 
Judy Hayashi, Chauncey Kennedy, Vett Lloyd, Clement Mehlman, Stephen 
Murray, Carol Putnam, Jennifer Volsky Rushton, Lynn Shokry, Christine 
Squire, Lynn Taylor, Leighann Wichman

Regrets: Susan Brousseau, Carolyn Campbell, David Mensink, Christine 
Moore, and Sarah Partridge.

Sue Campbell facilitated a conversation between the panelists and those 
present on the question: How do we deal with LGBT issues in the 
classroom? (This entails both course design as well as responding to 
classroom interactions.)

Brenda Richard: 
l Absolutely LGBT issues have to be centre-most in course design and not 
just stumbled over. Such issues are not confined to a course outline, but 
they are discussed weekly.
l We have to take the “style” out of such neologisms as “lifestyle.” It is 
about “life.”
l One problem is that when an LGBT student is “out” in the classroom 
and an LGBT issue arises, all eyes will swing immediately to that LGBT 
student.
l Another problem is the easy use of the third person as in “Let’s learn 
about them.” Issues of sexuality need to move to the first person as 
issues for all of us.
l There is a perception that matters of LGBT sexuality are now “cool” and 



that we all live comfortably in a “Will and Grace Society.” This is not true, 
especially in the Maritimes. Though we might see ourselves as “family-
oriented,” in fact we are appropriate-family oriented.” 
l Students may be either more silent or less silent about sexuality in the 
presence of an open LGBT faculty member. 
l We all need to pay greater attention to language, especially using 
“partner” instead of “husband” or “wife.” This shift in terms is not just for 
use when referring to LGBT people but incorporating the new language 
everywhere. Such semantic change is indicative of a larger issue that 
students find it a challenge to integrate their new understandings into 
language. 

Charlotte Loppie:
l For me personally LGBT issues are not so much a matter of sexuality as 
a matter of diversity. When I design a course or interact in the classroom, 
diversity is the norm which I assume.
l I also place an emphasis on critical thinking so that we are always 
careful to challenge what we think to be true. We ask: How might this 
look from a different cultural perspective? 
l “I never know if I get it right. I need students to let me know.” 

Liz Delaney:
l I came to Charlotte’s class as a mature student, a mother, and from a 
somewhat sheltered and rigid family background. There were “certain 
things we did not talk of.” 
l For me seeing intolerance could be interpreted as a fear of the 
unknown. I liked being pushed in Charlotte's class into areas of 
discomfort. It was an important part of the learning process and created 
in me a better awareness and understanding of the issues. Yet I 
observed that younger students in the class were more comfortable with 
discussing LGBT issues.
l The course has helped me have open conversation with my son. We 
have been able to talk of the implications of homophobic comments.

Richard Devlin:
l Context is very important. At Dalhousie Law School with issues of 
equality being foreground, raising LGBT issues may be a little less of a 
challenge than in some other departments. Here there is also an 
institutional commitment and obligation to address these issues.
l My perspective has been informed by some interesting moments. I 
recall in teaching Public Law which raised LGBT issues on another campus 
when a student was resistant to being contacted by me. He later on 
confided that he concluded that I was gay and “coming on to him” 



because I was raising “all this gay stuff.” 
   I also recall in the mid 1990s when Queer Theory began to inform 
academic and legal communities and we were discussing cohabitation 
agreements for LGBT people. I found an anonymous note on my office 
door; in this note the student expressed deep concern over Queer Theory 
language being used in the classroom.
l In terms of pedagogy, all first-year courses in my general jurisprudence 
course and graduate seminar at the Law School raise the concerns of 
Queer Theory. I ask for reaction papers of two pages per week. In these 
papers LGBT students sometimes choose to be open about their 
sexuality. I find this format helpful to be as a teacher.

Shirley Tillotson:
l Courses which I have taught here intend to make clear that gender is 
an important consideration in the study of history: Making Gender and 
History of Sexuality (outlines provided). Krista Kesselring also teaches a 
course on Sex and Gender in Early Modern Europe.
l To my knowledge there is only one course offered which uses the word 
homosexuality in its course description.
l Gender, bodies, social behaviour, sexual desire, etc. are all highly- 
historically variable. It is important to situate LGBT concerns within the 
framework of history.
l My training is not in gender concerns and so it is challenging to keep up 
with the research. My dream is that Dalhousie would offer a fourth-year 
History of Sexuality course to a large class. Such courses that combine 
gender studies in an historic light are emotionally challenging to teach.
l Is there a discomfort among men in electing to take such courses?

David Moriné:
(Unavoidably delayed and added comments during the open discussion.)
l I endeavour in my Sexpert columns in the Gazette to provide information 
for students. My experience as a student in rural Nova Scotia and then on 
campus at UNB in Fredericton that having access to accurate and 
informed opinions was a problem. I hope eventually to do studies in 
sexology.  
l I see the need of a more general information course on sexuality and 
LGBT issues for students.

The conversation was opened to the full circle. Some of the comments 
included:

l We have a “moral imperative” to raise LGBT issues with more students.



l Only a few students report that they have had discussion on LGBT 
issues in their high school classes and fewer still in university courses.

l The teachers are great at raising the issues, but I find students have 
such homophobic and sexist responses and opinions that these “are to 
be feared.”

l As a straight man, raising and dealing with sexuality issues in the 
classroom is difficult for me . . . I have a fear of making people 
uncomfortable.

l In the classroom I have to make sure that the student is “out.” I heard 
with horror that a gay student had been outed by a professor.

l The only way to learn is to be confronted by the issues.

l Even students who are not in courses like Shirley’s benefit as class 
discussions extend to residence conversations.

l It is good if professors are pushing the diversity boundaries.

l More information on LGBT issues needs to be presented during Frosh 
Week.

l There is the challenge that professors and others have in adapting their 
language to be more inclusive of diversity. I like to see professors 
stumble over themselves to get it right.

l How helpful it is in the classroom when course content on diversity 
brings a nod of agreement from a straight student.

l The challenge for professors is important so that there is change of 
one’s language and mindset, a moving from “those people” to more 
inclusive language.

l In a fourth-year course of 120 students of Human Sexuality we are such 
a broad group with such a spectrum of histories or understanding. There 
are so many different ways of understanding gender roles. My view is 
that we need to look critically at how each of us understands life. What is 
truth? What is reality? Education begins in exploring our subjectivities.

l We have to “teach in our own skins or else we burn out pretty fast.”



l We need to raise issues that challenge students’ world views. But we 
must also prepare students for that challenge, and we notice that 
students are not prepared for this. We have to anticipate that classroom 
interactions and responses are not always fair, honest, or respectful. We 
have to do a better job of anticipating the response and feedback when 
we present LGBT issues.

l Students have to feel safe even if they are on uncomfortable and 
unfamiliar ground. I have found that the topic of sexual assault is even 
more difficult for students than LGBT issues. We have to be proactive in 
preparing students for these issues.

The Allies thank Suzanne Kolmer in the office of Student Services for 
providing teas, juices, and cookies.


