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Room was arranged with ten circles of eleven chairs each. Students on arriving were 
each given two file cards; they were asked on one card only to indicate “A hope I 
have for today” or “What I expect to get out of this session” and also “A concern I 
have about this session.” No name was to be written on this card.

Gathering

When gathered, the facilitator summarized the posted Goals, Ground Rules, 
and Assumptions.

Goals:
l Heighten awareness of lgbtq issues
l Share personal experiences and knowledge about lgbtq people
l Dispel myths and share facts
l Expand our network of Allies

Ground Rules:
l Confidentiality. 

       Don’t attach a name to anything said during the session when we leave 
   this place.
l Respect for ideas

       No attacks, no blaming, and no shaming. Don’t marginalize people.
l Speak for yourself

       Avoid sweeping generalizations. Make “I” statements
l Risk-taking encouraged

       Don’t play it safe. Push yourself.
l Take care of yourself

       Use of washroom when you need, etc.

Four Assumptions Underlying the Session:
l Homophobia is pervasive. 

       Homophobia is part of the building blocks of our culture.
l Homophobia hurts all people, not just lgbtq people.
l Working to end homophobia is a lifelong process.

       Yet we have a responsibility to curtail homophobia.
l A just community where all people are valued and supported is a goal 
   worth working toward.



First Small-Group Activity

The cards that were written on with “hopes” and “concerns” were gathered a
and given to other groups. Students each received an anonymous card from 
another student in another group. Then each one in the circle introduced 
himself or herself and read the “hope” and “concern” of the card received.

RA’s then turned to the person to the left in the circle and considered this 
question: Growing up, you heard many names — both positive and negative 
— to describe lgbtq people. Some of these were words people considered 
hateful and caused people pain — words that should not be used outside of 
this room. What words did you hear?

Then turn to the person to your right, considering this question: Growing up, 
you heard many things about lgbtq people. What stereotypes were you 
exposed to?

Finally, get up and sit beside someone you have not spoken with yet. 
Consider: What things did you learn about lgbtq people that you have 
discovered were not true?

Large-Group Activity

Input from the groups was recorded on flip charts; here are most of the 
items contributed:

Names — the usual “queer,” “fag,” “dyke,” “queer”; others like “carpet muncher,” 
“fudge packer,” etc. The facilitator asked RA’s to imagine a blackboard circling 
the room on which appeared all the other words that are used that they are 
aware of.

Stereotypes — “only interested in sex,” “all have AIDS,” “incapable of raising a 
family,” “all lesbians are . . .,” “can identify by how they dress and talk,” 
“somewhat immoral,” “have multiple partners,” etc. 

Then they were asked to list: What stereotypes have you heard about 
bisexual people? — “greedy,” “fence sitters,” etc.

What stereotypes of lesbians? — “have had a negative experience with a male,” 
“they hate men,” “have warped idea of feminism,” etc. 

Keep in mind the blackboard which surrounds you on which there are many 
more stereotypes.

What are stereotypes of trans people? — “screwed up.” RA’s had heard very 
little of trans people. The facilitator asked them to imagine gender as a 
spectrum. Transgendered is the broadest termto describe those who are 
intersexed or who have ambiguous genitalia. An older term had been 
“hermaphrodite.”

There are three ways to describe the experience we each have had in 



learning of gender and lgbtq people. Each of us is in one of these three 
categories:
l We heard nothing.
l We heard somethings about lgbtq people, but it was invalid or 
   misinformation.
l We received credible information.

Alternate Post-Stereotype Activity

If time allows, ask participants to brainstorm a list of what they know to be 
true about lgbtq people.

What We Know About lgbtq People

There was more brainstorming in the large group on what we know about 
lgbtq people. Include in this listing things you are absolutely sure are true; 
include stereotypes that you may not even be sure about. Lists were 
generated on flip charts.

Of lesbians
confident, hold jobs like everyone else and not just an oddity, have particular jobs, 
work in strip clubs, all are feminists, philosophers, motorcycle chicks, more 
athletic, short hair, dress sexy, construction workers, change with age from a hot 
young lesbian to an older butch feminist, mannish or masculine, man haters, they 
don’t shave their legs, etc. Someone said, “Silence on these issues when I was 
growing up meant to me that ‘they did not count.’”

Of gay men
promiscuous, dress very well and are fashionable, can dance and sing, touchy 
feely, not afraid to hit on any guy, pushovers, high maintenance, cook and clean 
well, decorate homes well, sensitive, irresponsible, partiers, have a lot of women 
friends, in good shape, have lisps, gesture with hands a lot, flamboyant, work 
at Starbucks, hold common set of jobs (hairdressers, nurses, interior designers, 
choreographers, figure skaters), like techno music and Cher, etc.

Note that we sometimes attribute the gay men the stereotypic 
characteristics of women and to lesbians the stereotypic characteristics of 
men. This is how sexism works. 

Of bisexuals
more bi women than bi men, attention-gaining device, threesomes, experimental, 
really like sex, more acceptable in women, curious, it doesn’t exist since they are 
really gay, insatiable, a transitional state, caused by fear or fence sitting, straight 
people who cannot commit, confused, on the “down low,” a sexual outlet for 
straight men, etc.

Note that we are culturally taught fewer things about bisexuality.

Of transgendered people



suicidal, confused, entertainers, feel they don’t belong, sad, bad parenting, 
misunderstood, look better as other sex, really homosexuals, drag queens, genetic, 
trapped in the wrong body, emotions and body in conflict, etc.

Remember the blackboard around us that is also filled with lots of words, 
etc., words that may be innocuous, funny, truthful, painful, etc.

Here are some things we should also highlight on our imaginary blackboard. 
The facilitator here read some facts on the effects of homophobia on lgbtq 
people.  

1 transsexual a month is murdered in Canada (from the January-
February 2006 issue of Wayves, a Halifax-produced lgbtq publication) 
Over 81% of youth reported that faculty or staff either never or rarely 
intervened when homophobic remarks were made at school (GLSENs 
National School Climate Survey)
45% of gay males and 20% of lesbians surveyed reported having 
experienced verbal harassment and/or physical violence during high 
school as a result of their sexual orientation (The National Gay and 
Lesbian Task Force National Anti-Gay/Lesbian Victimization Report)
concludes from its survey: .
The GLSEN study measured the frequency of anti-gay harassment in 
school and found:
69% of LGBT students reported verbal harassment
65% reported sexual harassment
42% reported physical harassment (shoving, hitting)
21% reported physical assault (being beaten, punched, kicked, etc)
90% of transgendered youth feel unsafe in school
33% of gay men and 34% of lesbians reported suffering physical 
violence at the hands of a family member (a survey of lesbians and 
gay men in Pennsylvania)
Source: http://www.aclu.org/safeschools/Statistics.html
(See websites for other statistics at the end under Sources).

Such are the dangerous and painful outcomes of homophobia.

We depend on families and communities to nurture lgbtq people, but they 
are fed toxic beliefs and stereotypes about who they are. The high rates of 
suicide among lgbtq people is not indicative of a predisposition to self-
destructive behaviour but is the result of distortions and stereotypes they 
were taught.

Back in Residence Halls

Why are we talking of this issue to you, the residence assistants? Student 
responses included:

l University is a time of exploring identity and for being more open about 
   sexual identity. Students need to be offered a place for such self-
   discovery.
l There is high level anxiety among lgbtq people in a residence.
l It is important to understand other people’s perceptions since people in 
   residences will be biased and homophobic.
l Residences must be safe places.



l People often do not talk about sexual identity issues and often use labels 
   and misinformation.

The facilitator added:
You play an important role as “first responders” to lgbtq students. These 
students may be the most critical groups that could come to you seeking 
support. It is essential for you to have thought about these lgbtq issues.

It is important that you demonstrate that you are ready, willing, and capable 
to work with 100% of your residents, and not just to focus on the people who 
are like you, people who share the same interests and hobbies as you do, 
etc.

Scenarios

Groups were given scenarios to discuss for ten minutes, and recorders and 
reporters were to be chosen for large-group reporting. Ten minutes was the 
allotted time for the small-group work. For each scenario the RA’s were 
asked to reflect on Why does this matter?, Who is being impacted?, What 
are your options for responding — deal with it as a group, do nothing, etc.?, 
and Who can you call on for help?

Scenario 1: A student was physically assaulted outside a local gay bar. The 
student is not “out.”

Scenario 2: A female student publicly discloses to you that she is lesbian. 
Her roommate is from her home town and is homophobic.

Scenario 3: A student wants to change to another room in residence. She 
suspects that her roommate is a lesbian.

Scenario 4: A student has posted articles opposing same-sex marriage on 
his dorm door.

Scenario 5: You and a group of students are in the student lounge watching 
a comedian on television who tells an antigay joke.

Scenario 6: You hear someone in residence yell at another resident, “Don’t 
be such a faggot!”

Scenario 7: Someone has repeatedly been writing antigay epithets in the 
hallway.

Scenario 8: Someone has written the word “dyke” on a DalOut poster in the 
residence lobby.

Scenario 9: You have heard a male student in the residence saying of 
someone, “He must be a fag . . . .”

After the groups presented their approach to the scenarios, the facilitator 
commented on how good it was to see them place their peers as well as 



other campus resources on their lists of people who could help them, on how 
easily they generated lists of approaches to solving the problems, and on 
how “doing nothing” was not an option for any group. 

Closing

Students were asked to be silent and take the other blank file card they were 
given as the session began. They were asked to think of the “Next Step” for 
themselves. What is one thing you plan to do differently from this time 
forward? Learn more? Consistently confront homophobia? Search additional 
resources at the university? Become an Ally?

These cards were not shared. They were asked to tape their Next Step to 
their mirror or someplace in their room as a prompt to act.

Recommended

Source for Homophobia Workshop:
Warren J. Blumenfeld, Homophobia — How We All Pay the Price. Boston: 
Beacon Press, 1992.

For statistics on violence toward lgbt people:
http://www.safeschoolscoalition.org/RG-homeless.html
http://www.siecus.org/pubs/fact/fact0013.html
http://www.nyu.edu/odae/lgbtfact.html
http://www.umkc.edu/lgbt/safe_space_facts.htm
http://www.hour.ca/news/news.aspx?iIDArticle=5219


